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CONTENTS PAGE 
This document celebrates the research projects completed by Learning Support Assistants at Littleton Green 
Community School between September 2018 and June 2019. It provides a very brief summary of their findings. For a 
more detailed and thorough understanding of the work undertaken, please see the author. 
 

Page Author  Area to be investigated Question to be answered 

3 S Andrews Positive Behaviour 
Intervention Strategies 

Do LAC/disadvantaged children have the emotional 
readiness to respond to PBIS? 

5 S Clarey Reading Comprehension 
Strategies 

Will home school reading improve if parents are given the 
opportunity to read with their child in school? 

6 R Cliffe Multiplication tables How can we improve children’s outcomes in times tables? 

8 C Dawes Early reading To what extent does parent engagement have an impact 
on the enjoyment of reading in early years? 

9 A Dolman School Council How does the support of the Ambassador’s impact on the 
school? 

10 A Holmes Early Reading How can I improve engagement in reading at home? 

11 J Howarth Grammar Title of Research Project: How can grammar knowledge 
and use be improved throughout all subjects and be 
applied to test scores? 

12 E Kelly Feedback How can LGCS can improve their feedback policy to 
reduce workload and improve the quality of feedback 
given to pupils? 

14 G Machin Walk a Mile How can the daily ‘Walk a Mile’ challenge have a positive 
impact upon participants? 

15 K Pearson Trainees= Teachers Does having trainee teachers in working classrooms 
hinder or enhance the learning of our children? 

17 J Pinchen Maths How can we improve opportunities for greater depth in 
mathematics whilst using the mastery approach of MNP? 

18 Z Russell RWI Phonics How effective is the RWI programme to teach children 
phonics? 

19 N Turner Early Reading How can I improve engagement in reading at home? 

20 C Whittaker Collaboration Title of Research Project: How can we encourage children 
to work collaboratively with each other? 
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Name of researcher: Samantha Andrews 

Title of Research Project: Do LAC/disadvantaged children have the emotional readiness to respond to PBIS? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Level 7 LAC course Derby University 

 20/9/18 register course/library use/referencing 

 29/9/18 The Role of designated Teacher/theoretical 
underpinning 

 10/10/18 -Theoretical underpinning 

 21/11/19 – Theoretical underpinning 

 16/1/19 – Exploring pedagogy  

 Introduction to course – links to school and benefits of why 
the course is in place 

 Content and assessment –roles, policy context, NICE 
guidelines. Attachment and mental health, trauma, 
bereavement – links made like Jenga some pieces missing 
but the structure is strong enough and can hold up! 

 FAS, SEND, understanding and managing behaviours, 
neuroscience. Look at how to use mindfulness in class on 
daily routine. 

Reading 

 Inside I’m hurting Inside I'm Hurting: Practical Strategies 
for Supporting Children with Attachment ... Book by Louise 
Michelle Bombèr 

 

 new strategies, practical tools and the confidence for 
supporting these children from an attachment perspective 

 how attachment difficulties can affect a child's ability to 
learn; providing an 'additional attachment figure' in 
schools 

 during the school day; being explicit; regulating arousal 
levels; handling conflict; wondering aloud; lowering the 
effects of shame 

 developing effective home/school partnership – using 
Class dojo  

Reading 

 Anna Frued National Centre for Children and Families 
An attachment bond refers to a relationship between a child 
and their primary caregiver that is formed in the early years 
and is thought to have a long term impact on the child’s 
development and growth. A secure attachment helps a child to 
feel safe and secure at times of need. If a caregiver’s 
behaviour is insensitive or rejecting, a child may develop 
insecurity that can affect their ability to learn and to form 
relationships with other adults and peers and can have a 
lasting impact throughout their lives. 
 

Attachment Interview Trainer, lists six tips to guide school staff 
in supporting secure attachment in children: 

 Train school staff in attachment theory to help them 
respond to children’s needs. Children with insecure 
attachment tend to underachieve at school, find it 
difficult to manage their emotions, and may be less 
willing to take on challenges. 

 Identify children with insecure attachment. They may 
be unfocused, disruptive, controlling, withdrawn or 
destructive. Often these challenging behaviours are 
their ways of coping and protecting themselves.  

 Talk to children about how they are feeling. Children 
are often very aware of their own feelings but may 
not be able to express them.  

 Engage with other adults who are involved in the 
child’s life, whether a parent or carer, grandparent, 
social worker or other professional.  

 Help build children’s capacity for self-regulation, 
resilience and confidence. This could be through play, 
art, physical exercise, and friendship building, as well 
as classroom learning. 

 Value your input as a significant adult in the child’s 
life, with the potential to be a safe haven and secure 
base for them. 

 
Stage 2 Action   

What did you do? 
Dec 18/Jan19 
Month of mindfulness. Looked at a positive word or action every school day to build up self-worth in the classroom. Time to 
reflect and build up self-belief.  
Headspace. Each day spent some time trying meditation techniques to relax and re-centre the mind. Time reflected on previous 
sessions and start fresh. Focus on emotionally challenging children. Time spent to provide the emotional support and re-centre 
the focus on the positive behaviour. 
Mar 19: Class dojo Mindfulness – session every other day 
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April 19: Well-being survey 
Children were selected from across the school to establish their well-being. A big focus was on Y2 and Y6 as this prior to SATs.  

What did you find out?  

 Some children from disadvantaged/dysfunctional backgrounds lack the emotional path that enables young children to 
make rational decisions. 

 Building up the rapport with children in the classroom so they know you care and respect them.  

 Understanding that some children have poor and very low self-esteem and therefore their emotional readiness to make 
positive decisions takes time to establish. 

 Mindfulness words and actions can build up self-worth within a child if communicated regularly. 

 Meditation is only a tool and may not work for everyone. The positive from the time taken out for the activity enabled 
some children re-focus on the now and start fresh for the next lesson. 

 Attachment theory- is a strong emotional and physical aspect of a young person. The physical element of the younger 
children greeting them each morning has been of great benefit and after time shows how much the sense of touch and 
the little conversations linked to the individual develops the emotional links. 

 Children at LG are showing that they are well supported and prepared for the testing. The LAC children showed they 
were well supported and could make informed decisions. 

 Mindfulness animation helps to break up the day – no real evidence of changing the mind-set of the person at the time. 

 Subscriptions to blogs related to mental health enabled me to learn new tips to support the children to make the 
correct choices when given alternatives. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  
A child’s social skills, emotional state, and sense of value affect his or her academic learning. The better the relationship 
between adult and child, whether that be parent and child, carer and child or teacher and child will empower the child to 
develop the skills to make choices as they know you care. Emotional development and ensuring the pathways are established 
will evolve over time and the vulnerable children in our care will begin to make the positive choices required for PBIS. This is not 
a short term fix but a life skill that will enable the child to develop as well rounded human for the remainder of their lives. 

 

What has been the impact on pupils? (With evidence) 

 Children have developed and responded positively to their options. Less behaviour incidences in class. Children are able 
to vocalise the impact of choices made. 

 Children have developed their own resilience in and have managed their distractions and moved away from a ‘blame’ 
culture.  

 More reflection time so children are confident to talk about what they are good at and choices made. 

 Improved self-esteem to try new things and take risks. 

 
Stage 4 Recommendations 

Take time to get to know the children you work with and build a positive relationship with them.  
Make time for those more vulnerable and provide that listening ear for them to know you care. 
Equip yourself with tools that will help all children develop life skills to make the correct choices. 
Subscribe to blogs, forums or groups to learn new skills and techniques to use. 
Remember that some children have damaged emotional pathways from neglect as a baby/infant so their emotional 
development has no set pathway. You can’t fix this but you can help to start to build new pathways for their future.  
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Name of researcher: S Clarey 

Title of Research Project: Will home school reading improve if parents are given the opportunity to read with their child in 
school? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Record kept of Class Dojos for home reading. Inconsistent reading at home across classes. Where clear 
record schemes such as Reception there seems to be more of 
an uptake from parents. This also applies where staff are more 
persistent in ‘pushing’ home reading. 
Generally seems to be a fall of during the holidays and then 
there are updated figures which can skew the results until the 
second week after a holiday. 
EYFS tend to read the most at home, which is of little surprise 
as anecdotally parents perceive their chn can read once out of 
KS 1. This is of course erroneous! 

Chn across year 5 were grouped into 4 as a reading group to 
establish the idea of peer pressure to encourage home 
reading. The reward for such was made clear from the start.  
The each Friday the number of times the team had read over 
the week at home was recorded and then a year group display 
was amended accordingly. 
This was in place for a half term after which both team awards 
for the team reading the most and also individual rewards 
were celebrated. 

Despite having some measured impact on the home reading of 
some chn from the weekly count on home reading taken from 
the Class Dojo reports, it was clear that by the end of the 
period it was those who read the most who were making the 
difference to the team score. A case in point being that one of 
the place winning teams had two children who had hardly read 
and yet were able to win because of the efforts of the more 
avid and enthusiastic home readers.  
Therefore it was decided to change the focus from team to 
individual reading targets. 

From the above findings it was decided to set individual 
targets for words read as recorded over a 5 week period. Chn 
were given their targets based on their reading zpd. Each 
Friday, a check was made on AR to establish how many words 
had been read and whether or not the chn would be on target 
with their word count. As above the reward of a Reading Café 
(biscuits/squash etc.) was outlined from the start and the 
results were updated on a year group reading display where 
the progress towards the targets could be seen. 

Individual targets clearly worked better in this instance and 
having now realised there was a reward, there was certainly 
an increase in reading at home. This was more evident in the 
last couple of weeks when some chn began to realise that they 
were not on target and therefore needed to complete more 
quizzes for the reading count. A case in point – one girl took 
the option of increasing her own target with the knowledge 
that she had to finish the book that night and take the quiz to 
meet her target. She did and was able join the reading café. 

 
Stage 2 Action   

What did you do? 
As above 

What did you find out? 
Individual targets appealed more to the chn than team ones and those with a more competitive element took it as a challenge 
to meet the targets. Unfortunately, those that rarely read at home, it at all, were still the ones not meeting their targets. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 Better use of Class Dojo to inform parents in the future. 

 Use of definitive reward notified at the start of period 

 More chn reading at home as recorded on record sheets. 

 The second reward worked better because the chn now knew that it was identifiable once it had been stated. 

 

What has been the impact on pupils? (With evidence) 

 More chn attempting to reach individual word targets.  

 Chn enjoyed the challenge of discussing their progress each Friday when results were shown. 

 Peer discussions following word count check and records were kept 

 
Stage 4 Recommendations 

Look to implement further methods of targets and rewards across the class (school) and vary the focus and reward to keep it 
fresh. Inform parents through class Dojo of their child’s progress which will hopefully encourage them to use AR Home Connect. 
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Name of researcher: R.Cliffe 

Title of Research Project: How can we improve children’s outcomes in times tables? 

 
Stage 1 Research 

Title and type of research 
completed 

Key Findings 

Maths Hub – Observed lead 
teacher teaching multiplication  

 Use of concrete/resources e.g. counters, pictures 

 Sentence stems – encourage children to talk about their methods and reasoning 

 Small steps – reinforcing mastery 

Maths Hub – Observed Shanghai 
teachers teaching multiplication  

 Importance of fluency practise  

 Chinese times tables grid  

 Very focused learning objective 

 Use of talk partners 

 No concrete resources used 

 Visual representations 

 Explore patterns 

Professional conversation with 
EK (Maths SDP meeting) 

 Use of MNP lesson structure used for Times Tables Lessons 

 Explore patterns 

 Teach strategies 

 Play games 

 TTRS 

Read article about the 
Multiplication Tables Check on 
Third Space Learning 

 Chn need to be familiar with reading and answering times tables questions on 
computers (TTRS is good for this) 

 Quick recall will be tested up to 12x12 

 We still must teach patterns, strategies and division facts even though they aren’t 
being tested 

MAT Maths meeting   Multiplication Tables Check update 

 What the government has said 

 Focus on quick times tables recall up to 12x12 

 Year 6 SATs high percentage of questions were times tables related – most lower 
year’s times tables 

 Useful websites shared e.g. timestables.co.uk 

TTRS Guidance on website  How to use TTRS to compliment teaching 

 The different games chn can play e.g. Garage – teacher set, Studio – like 
Multiplication tables check etc.  

Maths Hub – Observed a times 
tables starter 

 Fast pace 

 Counting in 3, 4 and 8’s – using actions  

 Out of order times tables  

 Extended with some not age related times tables  

 
Stage 2 Action   

What did you do? 

 Staff meeting – shared planning format, introducing structure of time tables lessons and the use of TTRS. 

 Shared useful times table links with staff. 

 Parental Engagement Day – Maths Training – Explained to parents how times tables are  

 Taught at LGCS and gave a demonstration of how to use TTRS. Asked parents to encourage their chn to use it at home 
and emphasised the benefits. Each class had an ICT suite timeslot to also promote the use of TTRS. 

 Created a whole school times table display showing the progression of times tables through the school. 

 Organised a times table staff meeting – the leader of our Maths Hub TRG delivered training on times tables activities 
and using TTRS heat map.  

 LS and myself carried out a times tables learning walk. 

What did you find out? 

 From the learning walk it is evident that: 
- Most teachers are using a variety of teaching and learning strategies in times tables lessons e.g. investigations, 

games, concrete resources, songs, TTRS etc.  
- All teachers are teaching age related times tables.  
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Stage 3 Review 

As a result of this project, how has your performance improved?  

 I have a confident vision of how times table should be taught at Littleton Green and I have shared this with staff and 
parents.  

 I have a clear picture of how times tables are being taught in each year group.  

 

What has been the impact on pupils? (With evidence) 
End of Block 3 times tables data: 
 

 Y2 Y3 Y4 Y5 

% 80 80 80 80 

B 97% 72% 65% 100% 

S 80% 47% 53% 48% 

G 57% 36% 7% 20% 

 
From the data, it is evident that children’s outcomes in times tables are significantly lower than the set targets.  
From the learning walk, it is evident that children are engaged in times table lessons and are taking part in a variety of activities 
to support their learning. All chn are being taught age related times tables.  

 
Stage 4 Recommendations 

 Teachers continue to use the MNP planning format for times tables.  

 Teachers continue to use a variety of teaching and learning strategies. 

 Review how times tables are tested. 

 Teachers to focus on times tables out of order and increasing recall speed.  

 Relaunch TTRS – encourage the use of this at home.  

 Teachers to use TTRS heat map to identify gaps.  
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Name of researcher: Claire Dawes 

Title of Research Project: To what extent does parent engagement have an impact on the enjoyment of reading in early years? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

The impact of book reading in the early years on parent–child 
language interaction, Journal of Early Childhood Literacy, SAGE, 
2015 

Reading with parents can enhance language 
development. Children enhance their vocabulary from 
shared reading episodes. 

Engaging with literacy provision in the early years: Language use 
and emergent literacy in child-initiated play, Sally Neum, SAGE, 
2018 

The adult has an important role in supporting children 
during child initiated activities, enhancing literary 
moments when opportunities arise through questioning 
e.g. through role play and other playful learning. 

http://www.readingrockets.org/article/gettingparents-involved-
schools, on line support 

A key belief in understanding the success of children is a 
shared interest of both school and family. “parents as 
partners in the learning process” Good communication 
with parents (e.g. – What their role is, specific information 
about what to look for) Something successful is not stand 
alone but well integrated within the whole school 
program 

Ofsted Reading for Pleasure 2012 Developing interest in books and choosing books they 
like. Children who have books of their own and read more 
and more will likely enjoy reading and read more through 
choice. Parents are essential in fostering a love of reading. 

 
Stage 2 Action   

What did you do? 

 I predict that if parents engage in reading with their children at home, this will promote a positive relationship with books 
and an enjoyment for reading. This will continue to promote a love of reading within the setting and support their 
developing language skills. The use of class dojo and the owl reading tree will be used as a visual encouragement for the 
children and will help promote reading at home, promoting home links with parents and encouraging parental engagement. 

What did you find out? 

 Importance of shared reading with adult interaction for good comprehension. Good feedback from the parents, children 
want to receive rewards and dojo points for reading with their adults - inspires a love of learning. More children discussing 
books, exploring books.  

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 A big focus on questioning to deepen and broaden children’s understanding of a text. Highlighted children who need extra 
support.  

 

What has been the impact on pupils? (With evidence) Reading diaries/ targeted groups/ class dojo/ owl reading tree/ Tiny 
tracker and children’s comments 

 Groups of children identified as not reading at home encouraged to read with adults, join in with small group story times. All 
children have reading opportunities with adults in reading activities during carousel activities. Children look after books with 
more care, enjoy discussing their favourite books with teachers. Children use reading areas with greater care.  

 
Stage 4 Recommendations 

More parental engagement with their reading encourages children to enjoy what they are reading, to explore a range of books 
and enjoy them. It encourages their questioning, promoting understanding and love for reading. Have a reading breakfast/after 
school workshop for parents to come in and share a book with their children. 
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Name of researcher: Ashleigh Dolman. 

Title of Research Project: How does the support of the Ambassadors impact on the school? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Researched type of projects others schools completed and 
how this influenced their school.  

Not all projects/ideas that we found were relevant or would 
have helped our school. From myself and the Ambassadors 
from 2018/2019 researching a range of project we decided 
on the ones we thought would best support our school.  

Looked into the school council award. Still need to complete more wider community projects or 
projects that are a more personal to our school that have a 
bigger impact before we actually enter for this award.  

Met with a high school’s school council to discuss their 
roles/responsibilities. 

Our Ambassadors support our school a lot. Participating in 
jobs/roles to help the school.  
The high school council have less responsibilities but get paid 
for their work.  

Link with the wider local community. Met up with ex miners from the local area and created 
speeches for the shaft markers – making ambassadors aware 
of the local history, then feeding back to their classes in 
assemblies.  

 
Stage 2 Action   

What did you do? 

 Decided to focus on how the ambassadors support the school and what impact this has on the school. 

 Ambassadors took part in various events throughout the school year, meetings, speeches, general support with various 
events in school and projects. The events were monitored throughout the year. 

What did you find out? 

 The ambassadors have a vital role in the school, voicing the opinions of their peers and supporting the school in many ways. 
Without the support of the ambassadors many events wouldn’t have ran as smoothly.  

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 I have realised that children are more able to support/complete the school/tasks than I have realised and I have therefore 
allowed them to take more responsibility that I did last year with the ambassadors.  

 I also feel I have become a more efficient/confident leader, gaining self-belief and have become more decisive 

  I have gained a good knowledge of pupils in all year groups, speaking to parents, communicating through dojo, organising a 
range of different events gaining many skills that I feel has developed my performance in a positive way.  

 

What has been the impact on pupils? (With evidence) 

 They have created a democracy within the school and have felt valued. They have felt they have had a voice and have 
influenced some decisions the school have had to make. The role has made them feel important.  

 
Stage 4 Recommendations 

Next we would like to look deeper into applying for the school council award and what sort of projects we would need to 
complete in order to enter for this. We would also like to complete projects specifically linked to the school values to make our 
school council even more PURPLE and personal to our school.  
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Name of researcher: Abigail Holmes   

Title of Research Project:  How can I improve engagement in reading at home?  

 
Stage 1 Research 

Title and type of research completed Key Findings 

Reading Rockets .org  Parent engagement a key challenge for schools.  
Research suggests involvement improves behaviour and 
attainment.  

The Guardian.com  Motivation to read decreases with age.  
If children don’t enjoy reading when they are young, then they 
are unlikely to when they are older.  

Assets.publishing.service.gov.uk 
 

Schools should prioritise interventions to support parental 
engagement.  

 
Stage 2 Action   

What did you do? 

 Joined in with the implementation of a reading project called ‘Rocket into Reading’ which had been launched in Cedar class. 
Children were awarded 1 reading dojo and a sticker for their bookmark, each time they read at home. They received a 
certificate every time they reached the next 20 dojos. 

What did you find out? 

 The use of receiving a dojo and a sticker, specifically for reading, motivated children to read more at home.  

 Parents also saw the importance of reading and how reading TO their child was a huge part of the child’s reading journey.  

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 I feel I was giving more time to look at and congratulate children in their home reading records, which gave another form of 
communication as well as class dojo.  

 

What has been the impact on pupils? (With evidence) 

 86% of children reached ELG in reading, which is an increase of around 10% from last year.  

 Children seemed more motivated to read and this was evident in reading records with lots of children reading 5 or more 
times per week (see Reception 18/19 diaries for evidence).  

 
Stage 4 Recommendations 

 I feel this project should continue in Reception and follow the children into Year 1 as the parents and children are already so 
familiar and on board with the project.  
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Name of researcher: Jessica Howarth 

Title of Research Project: How can grammar knowledge and use be improved throughout all subjects and be applied to test 
scores? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

PITA data scrutinised. Application of grammar rules is low. 

Start of Yr6 grammar test results Knowledge of grammar rules is low. 

Book review Application of grammar rules across all subjects is low. 

 
Stage 2 Action   

What did you do? 
November 

 October grammar data scrutinised. Grammar introduced as a starter to every Literacy lesson. 

 During CL and Science, opportunity taken to discuss grammar rules and for children to apply them to their written work. 

 More grammar rules taught with homework to support and retain general/basic skill set. 
January 

 Scrutinised test data and Literacy  tracker from January 

 Science and CL books review from Autumn 

 Introduced Socrative testing. 
February 

 Identified specific individual needs that could then be targeted with individualised homework. 

 Challenge questions in starters for GD children, while reintroducing word class starters to SPAG lessons. 
March 

 Test data scrutinised. 

 Book review – more applying grammar rules cross-curricular. 
April 

 Children growing in confidence to speak and use high order grammar terms in their writing and in discussions.  

 Re teach all grammar rules and extension tasks for GD stretch. 

What did you find out? 

 Children’s knowledge was improving over time but they were not applying to other subjects. Core groups of children 
had still not grasped basics from KS1. 

 Children were rigid in their use of grammar and did not see the need to use it in other sentences. 

 When grammar was taught specifically in CL/Science lessons, children started to bring their grammar knowledge to 
their writing – memory jog to use key rules. 

 Basic grammar as quick wins for children BARE, gave confidence to ARE children and targeted questioning to EARE 
stretch. 

 Always use the correct terms and discuss grammar rules very specifically. Never miss an opportunity! 

 That using grammatical terminology and entwining grammar into any lesson where children put pen to paper, supports 
their understanding and develops their knowledge, whilst also setting clear expectations of writing and grammar in all 
curriculum subjects. 

 Children have relished the challenge to stretch themselves. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 I have enhanced my own grammar knowledge and learnt a range of different strategies to teach grammar and confidence to 
use a range of terminologies. 

 

What has been the impact on pupils? (With evidence) 

 Testing grammar scores have increased from 23% ARE, 0%EARE in October 2018 

 Testing grammar scores have increased from 64% ARE, 5%EARE in January 2019 

 Testing grammar scores have increased from 60% ARE, 26%EARE in April 2019 

 SATS results 94% SPAG were ARE. 

 Moderated for Writing, comments from moderator were good. 

 
Stage 4 Recommendations 

Apply aspects of methodology to all year groups, to maintain basic knowledge. 
Have grammar discussions in all topics and use correct terminology – Grammar policy across the school or KS2. 
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Name of researcher: Emma Kelly 

Title of Research Project: How can LGCS can improve their feedback policy to reduce workload and improve the quality of 
feedback given to pupils?  

 
Stage 1 Research 

Title and type of research 
completed 

Key Findings 

A marked improvement? A 
review  
of the evidence on written 
marking  
- EEF Marking Review – April 
2016 

The frequency and extent of marking is a key driver of large teacher workloads. It was 
identified as the single biggest contributor to unsustainable workloads. Feedback is one of 
the most effective ways of improving pupil’s learning. All marking should be meaningful, 
manageable and motivating. Marking can be improved and reduced by using a wide range 
of strategies to fulfil the same purpose. There is a wide range of ways to give feedback to 
improve pupil’s learning. 

A range of blogs on no marking  
policies  
Http://primarypercival.weebly.co 
m/blog/mo-written-marking-job- 
done  
Ramblings of a teacher – Michael  
Tidd – A policy for feedback, not  
marking 

Concerns over marking are three-fold: 1) Quality of feedback – is it good? Do children 
understand it? Is marking child-friendly? 2) Are children taking responsibility for improving 
their own learning? 3) Is marking preventing staff spending time on other valuable 
activities to improve learning? The most valuable feedback that happens is the feedback a 
teacher gathers as a lesson progresses. Immediate action = immediate impact 
 

A range of feedback policies from  
different schools  
 
Http://primarypercival.weebly.co 
m/blog/mo-written-marking-job- 
done  

All policies used EEF report as main rationale for changing their marking to a feedback 
policy. Not many schools have removed detailed feedback but changed the quantity 
expected of this. Core principle was to provide children with more ownership in responding 
to feedback – specific time give for this, further the children’s learning, written comments 
being focussed. All policies provided prompts and sentence/question stems for marking. 
Feedback sheet from blog simple, specific and less time consuming for staff. 

Investigating whole class 
feedback  
sheets 

All sheet had a celebration section and work to share Common misconceptions were 
identified Presentation was referenced on all – maintaining high expectations Scanning in 
examples/sharing examples – key feature Next steps were key to allow opportunity for 
addressing misconceptions and next steps 

 
Stage 2 Action   

What did you do? 

 Research feedback policies and trailed in year 6. 

 Produced a new feedback policy to reduce workload, address issues from research and to ensure our key issue on 
pupils responding to feedback was still evident.  

 Presented to SLT – Adapted applied and big write structure. New structure implemented to assist with redrafting to 
ensure children have opportunities to receive and act on quality feedback.  

 Refined redrafting feedback – introduced redrafting squares for children to use as success criteria for editing allowing 
the opportunity for independent choice of wheat to edit and how.  

 Provided Staff with a staff meeting on the policy with examples of feedback as a reference point, which is added as an 
appendix in feedback policy. 

 Completed monitoring during Feb and June to see the impact of the policy (See pupil interviews and book scrutinises) 

What did you find out? 

 During review staff meeting, staff expressed that the new policy has reduced workload. (See feedback – June 2019) 

 Staff are experimenting with different ways to feedback to children. More training is needed on use of success criteria, 
redrafting (not just proof-reading)  

 Book scrutiny (13.2.19) showed that many classes are completing the review marking with comments and redrafting 
squares.  

 Children are more confident explaining how teachers mark their work and have some strategies to improve their work 
based on the feedback received.  

 Evidence of children using marking codes and redrafting purple paper in books. 

 Not all editing sessions are focussed – this may be due to many staff unaware of how to structure their redrafting 
lessons and use the whole class feedback sheets effectively.  

 Lack of success criteria and WAGOLLs mentioned by children as ways in which they can improve their own work. 
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Stage 3 Review 

As a result of this project, how has your performance improved?  

 My own AFL within the classroom has become stronger and more focussed – I am now using a wider range of strategies 
and children are responding to the tools used. This has improved my adaptations of lessons and progress in pupils more 
evident.  

 I am more aware of strategies to encourage independence and resilience when children are upstaging and redrafting 
their work.  

 Redrafting lessons have become more focussed as I have trailed a range of AFL strategies to improve writing including 
editing stations which were extremely successful as children took ownership on their own editing.  

What has been the impact on pupils? (With evidence) 
 
Feb Pupil interviews – Some children could confidently talk to an adult about 
feedback.  Improved knowledge and understanding of editing codes. (See whole 
school feedback form) 
June pupil interviews – Improvement seen in children’s ability to understand the feedback given by teachers especially how the 
assessment stamp links to the WHAT? Editing codes were still known and evident in books. Children also explained that these 
are being used by peers when they mark their work. (See whole school feedback form) 

 Y1 Y2 Y3 Y4 Y5 Y6 

Feb       

June       

 
Stage 4 Recommendations 

 Staff training on AFL. 

 Literacy lead to look into editing stations and how this could be developed whole school. 

 Literacy lead to look at use of success criteria within writing lessons to improve children’s independence when editing.  

 Further training on whole class feedback sheets to improve quality of feedback given to children to ensure redrafting 
lessons are focussed.  

 A consistent name for redrafting lesson as children gave different names and some didn’t know what to call the session.  
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Name of researcher: Gemma Machin  

Title of Research Project: How can the daily ‘Walk a Mile’ challenge have a positive impact upon participants? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

https://www.bbc.co.uk/news/uk-scotland-44053387 Daily Mile 
‘significantly improves health’ article 

Improved fitness and body composition of participants 

https://thedailymile.co.uk/media-centre/news/press-release-the-
daily-mile-welcomes-academic-research-which-proves-value-of-
fitness-initiative/ Daily Mile website 

Ten key factors in running a successful program in the 
school and how our new track fits in with the ideas 

https://bmcmedicine.biomedcentral.com/articles/10.1186/s12916-
018-1049-z BMC medicine website 

Article reinforces understanding that it reduces sedentary 
time and improves fitness 

https://bmjopen.bmj.com/content/9/3/e027169 British Medical 
Journals 

Not enough evidence to correlate between behaviour and 
the daily mile 

Stage 2 Action   

What did you do? 

 I introduced the walk a mile to Year 5 at the end of the day 

What did you find out? 
I found out that: 

 All children were enthusiastic to start the project 

 Key children (HH, TW, CJ, TK, CH and TMP) were enthusiastic but faced some difficulties. HH, TW, CJ – only could do one lap 
walking in 12 minutes and they used it as a social opportunity to chat. TK – could run twice around the track in the set time, 
TMP and CH could run almost twice around the track in the set time.  

 
Stage 3 Review 

As a result of this project, how has your performance improved?  
I have been able to see improved stamina within the key children. TW now runs twice around the track in the time set, HH 
continues to walk but he is less out of breath now, CJ continues to walk and continues to use it as a time to talk to staff, TK and 
TMP run three times around the track and CH runs three and a half times round. 

 

What has been the impact on pupils? (With evidence) 
The children’s fitness levels have all improved apart from CJ. The children enjoy spending time challenging each other and 
supporting each other through encouragement and time setting. No evidence of impact upon behaviour which may be due to 
the time of day that we complete the run. 

 
Stage 4 Recommendations 

This project needs to be timetabled carefully if it were to be rolled out across the school with staff deciding what time would 
benefit their class the most and not ideally done on a PE day as children will have been active for a long period of time. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.bbc.co.uk/news/uk-scotland-44053387
https://thedailymile.co.uk/media-centre/news/press-release-the-daily-mile-welcomes-academic-research-which-proves-value-of-fitness-initiative/
https://thedailymile.co.uk/media-centre/news/press-release-the-daily-mile-welcomes-academic-research-which-proves-value-of-fitness-initiative/
https://thedailymile.co.uk/media-centre/news/press-release-the-daily-mile-welcomes-academic-research-which-proves-value-of-fitness-initiative/
https://bmcmedicine.biomedcentral.com/articles/10.1186/s12916-018-1049-z
https://bmcmedicine.biomedcentral.com/articles/10.1186/s12916-018-1049-z
https://bmjopen.bmj.com/content/9/3/e027169
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Name of researcher:  Mrs K L Pearson 

Title of Research Project:  Do student teachers hinder or enhance the learning of our children? 

 
Stage 1 Research 

Title of research  Key Findings 

Title and type of 
research  
(For example book, 
article, course, on line 
support, etc.) 

-Should we have student teachers in a classroom if we want the very best for our children? Do they 
disrupt the children’s learning and stop them from moving forward? 
-How else would new teachers learn? How would they truly experience the life of being a classroom 
teacher? 
-No one has come up with an alternative to teaching student teachers other than being in a working 
classroom alongside the support of an already experienced, hardworking teacher. This however 
maybe the main concern, are teachers busy enough? 

-Views of teachers 
(from our school and 
others) with or without 
students in class (Qu’s) 
positives and 
negatives. 
-View of students 
(Qu’s) 
-View of student 
mentor (Qu’s)   

-I gave staff and student teachers at LGCS a questionnaire, findings were not a surprise.  
Most teachers were very positive about having a student teacher, especially in KS1, saying that their 
children moved forward when being taught by a student due to many different reasons. Most student 
teachers however, felt that in some circumstances and on some experiences, that they were more of 
a hindrance to the teachers than a help, this maybe a reflection on how their teachers previously 
treated them. 
-University mentors were not asked nor completed a questionnaire(as sadly did not see them to give 
out) although from previous conversations and internet research their basic stance was, how else can 
we help our student teachers learn and allow them to truly feel what it is like to be a classroom 
teacher? 

-School based research: 
LGCC.  
-Other school’s- 
experiences/views  
(KP Friends/previous 
colleagues/Husband 
Head Teacher) 
-Other Local Primary 
School.  
 

-LGCC, SAT’s in general and yearly academic results are improving for many. 
-Do the student teachers add to disruptive behaviour in our school or is it a school issue generally? It 
is the class teacher’s responsibility to manage this and support the student teacher anyway they can, 
this is a massive learning curve for the student teacher and needs to be supported by the teacher 
where ever possible not left to be managed alone. This is surely a major reason why student teachers 
leave the profession as they feel they should be able to manage the behaviour of 30 children 
immediately. Teachers in general seem to have the same concerns and the same ideas about the 
positives of having a student teacher lead a class. 
-New Invention Jr school and at 2 local school teachers, were also asked, to complete questionnaires 
with a similar cohort and again very similar responses were found. 

Articles from internet-
previous views and 
research. Other 
countries. 

-I looked on the internet in general about student teachers and the impact they have on pupils 
learning. There was very little to suggest the confirmation of either argument. Both arguments 
seemed to be as strong as the other, sharing strong arguments for both sides but neither adjusting 
the stance that student teachers are to best to learn in other teachers busy working classrooms. 

Financial gain- spoke to 
office staff to support 
findings. 

-From research and talking to office staff, in my opinion, schools are well paid for having students. 
The money, can be used as the school chooses. Maybe teachers need to appreciate that even though 
they may not be getting paid personally, they are gaining for their school as a whole. The job is all 
about the bigger picture after all 

 
Stage 2 Action   

What did you do? 
After carrying out research on the internet and finding no real solution, one way or the other, I moved on to asking those who 
are mainly involved in the situation, the teachers and the student teachers. Having carefully put together a questionnaire that 
probed into both feelings and honest thoughts. Many were very honest, as I asked them to be. This is where I found most of my 
answers. This also gave me an insight into those I will be placing students with next year and will continue to observe and 
attempt to support both students but the teachers also.  

What did you find out?  
The use of student teachers in our schools has always been a topic of conversation that many have argued about. Do student 
teachers enhance the learning of our pupils or hinder it? Do student teachers merely add extra work to already very busy and 
over worked teachers or do they actually help and support them? Do student teachers need a working classroom to learn in or 
can they learn elsewhere? 
 These questions and others like them are asked on a regular basis by schools? A simple answer might be that of course student 
teachers need to be in our school. How else could they experience the true meaning of being a teacher? They not only need to 
see how to teach children but also how a classroom works and how it is be successfully managed. Surely, student teachers need 
to experience first-hand the planning and delivery of good lessons, they need to see how to assess children and use this to move 
them forward. They also need to, be able to manage varying behaviours with in a classroom and gain confidence from knowing 
that they are able to do this. Many find teaching is not for them when they first begin the do the job and choose to leave. Why is 
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this? Could it stem from this important time?  
 Obviously some might say this can be observed and that there is no need for the class teacher to take a backward role, but 
surely watching someone teach and manage a class and taking on the role of the teacher yourself is two very different things. 
Actually being solely responsibly, being the one who has to lead and make continual judgements is a skill in itself and must be 
experienced first-hand. 
 However, others find the whole process of being a teacher, being in control of 30 children, their wellbeing and learning, 
alongside having a student teacher to mentor and teach just too much of a responsibility.  Some teachers replied to the 
questions in the questionnaires in this way, stating that their general responsibilities in class and around school in general were 
already enough and that they could not guarantee a wholesome experience for a student teacher in their classroom. This was 
more evident within KS2 classes rather than KS1. Although the student has a separate, in school, mentor and a college mentor to 
also support them it is actually the class teacher that truly supports, guides and manages the student teacher generally and uses 
their time to make sure their experience in school is as positive and enriching as possible. Some teachers did feel that having a 
student was an added strain upon an already strained job and could therefore argue that they were not giving the student 
teacher the best possible experience for the feature.  
 
Stage 3 Review 

As a result of this project, how has your performance improved?  
Although I have put both sides forward for and against having student teachers in schools and the impact they have on our 
young generation I did find in general, from the questionnaires I had returned to me, which was not all staff, that the feeling in 
our school as a whole was positive about mentoring a student teacher. Most found a student to have enhanced learning. I think I 
have found those staff who welcome and find the time to support a student, seeing the role of supporting them as a privilege 
and not a hindrance for themselves and the children in their classes. Yes, teachers must juggle their very busy job and the 
support they can offer a student but good teachers are skilled in this anyway and so should be able to organise themselves 
enough to be able to offer both. Teachers need to attempt to see a student as a positive and use them as much as they can in 
this way. Student teachers are also able to support teachers in many ways and they are very often happy to do this. Instructions 
must however must be very clear. Communication is a key tool. Teachers need to see the student as a part of their team, to 
allow them to join them and be a part of the enjoyment and the hard work. They must plan and assess together and almost 
become one teacher together.  
 All in all, it seems to boil down to the fact that student teachers need to learn and this learning, we would all agree, is best 
experienced in a busy working classroom surely. Therefor both student teachers and teachers need to be extremely organised, 
hardworking and have a very positive attitude toward each other and in doing so the children will enhance their learning.  
 
What has been the impact on pupils? 
Most pupils in Littleton green do very well at school and as a school that has many student teachers coming through it that 
speaks for itself. A positive teacher along with an enthused and well managed student teacher has to make a positive mark on 
their pupils. No member of staff could say that their children has not progressed from having a student teacher in their 
classroom, they all said that having an extra adult allowed the children to have more focused learning and in some case one to 
one or small group learning that would not have otherwise taken place. Naturally, if the class teacher is consistently out of the 
classroom and not supporting their student teacher this has a different impact on learning, but this was not a common 
occurrence and only used as a backup plan where an option felt.    
 
Stage 4 Recommendations 

Therefor do we recommend student teachers stay in schools and especially in Littleton Green community school? I would say 
definitely yes, but along with the continuous support from all staff and with a positive view that they make a great impact on the 
learning of our children when managed appropriately and supported from all areas possible. 
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Name of researcher: Julia Pinchen. 

Title of Research Project: How can we improve opportunities for greater depth in mathematics whilst using the mastery 
approach of MNP? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Attended initial TRG meetings regarding mastery. I got to understand the meaning of mastery and how to show 
greater depth. 

Observed Maths lessons within other settings. During an observation of a maths specialist at Berkswich 
using MNP, although all children achieved objectives, there 
was little evidence of learning at greater depth. 

Discussed mastery/ opportunities for greater depth in maths 
lessons with other colleagues, members of the TRG & the 
mastery specialist (A. Wilkinson) 

It was obvious that other opportunities for greater depth 
were needed to supplement MNP. 

Read documents produced by NCETM on mastery and greater 
depth. 

NCETM provide signposts to challenges which show teaching 
for mastery and mastery with greater depth. 

 
Stage 2 Action   

What did you do? 

 I looked at reasoning elements in MNP and questioned whether there was enough evidence to show pupils 
working at greater depth. 

 I looked at opportunities to add to a bank of greater depth activities. (Purchased Maths teasers for Years 4-6) 

What did you find out? 

 That, in order to provide enough evidence to show mastery at greater depth throughout our school, MNP lessons 
often need to be supplemented. 

 The use of maths journals and evidence of reasoning/ greater depth is inconsistent across the school (as at Jan 
2019) 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 I have become more aware of the types of reasoning questions required to show greater depth. 

 I have been able to source greater depth activities and provide for year groups (although such activities have not always 
been used effectively) 

 

 

What has been the impact on pupils? (With evidence) 

 After discussions with RC, the impact has been limited as generally there is not enough evidence of greater depth 
throughout the school in MNP lessons. This is now somewhat irrelevant as we move to use Power Maths in 2019/20. 

 
Stage 4 Recommendations 

To consider the impact of Power Maths in 2019/20 and the obvious links to reasoning & mastery at greater depth. 
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Name of researcher: Zoe Russell 

Title of Research Project: How effective is the RWI programme to teach children phonics? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Masters assignment on assessment and learning. Journal 
articles around reading, RWI documents. 

How RWI is held in high regard to achievement in phonics 
teaching. 

Rose report Why phonics is taught the way it is. 

Questionnaires to staff who deliver the scheme. Most staff thought the scheme was effective if the staff were 
trained appropriately. 

  

 
Stage 2 Action   

What did you do? 

 I read around the subject of teaching phonics and the Read Write Inc. programme and its effect on practice in settings, I 
then wanted to find out what staff thought about the programme and its effectiveness. This was done through giving out 
questionnaires to the staff teaching it in reception and year one. This data was then analysed and critically engaged with the 
literature around the subject to agree or disagree with the results. Recommendations were also made from the responses. 

What did you find out? 

 I found out that staff had a really positive attitude towards the programme, however most were worried they were 
delivering it wrong through not having the training. Even though this was the case the data suggests they were delivering 
the scheme appropriately. The programme was really effective for the children as it is repetitive and feeds into other 
learning, such as writing, so pupils could transfer what they were doing in phonics to their writing to aid spelling and build 
sentences, as well as improving their reading ability. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 I feel more confident in delivering and leading the phonics scheme within the setting as I have developed my understanding 
of the importance of phonics and that it is taught well. The RWI scheme has given the teaching a valuable structure to build 
a great foundation on, even in the first year we have used it, it has had an immense impact on results for year one, this 
should be even better next year as the pupils will have used the scheme in reception. 

 I understand the part phonics plays in children’s literacy understanding and how a good solid base in phonics will improve 
their writing and reading development.  

 The importance of the 5 basic principles are now shown through all lessons and are embedded in teaching. 

 

What has been the impact on pupils? (With evidence) 

 More pupils passed the phonics screening check in June, at the start of the year only 15/53 children were on track to pass, 
in the end 49/53 passed giving 89% pass with the average score of 35 for those who passed and 18 for those who didn’t. 
This has been an incredible increase as last year only 76% passed giving a 13% increase. We are also over the National 
Average of 82%. 

 More children passed with a higher score compared to last year. 

 
Stage 4 Recommendations 

This assignment set out to gain the perceptions of staff using RWI within the setting. From the information gathered, it is clear 
that the participants believe this program is effective in the teaching of phonics and consider there is an impact in other areas of 
the curriculum. If I were to conduct this research again, I would incorporate data gained from pupil assessment to support what 
participants have said to collate whether these findings were shown in the pupils’ progress.  
An outcome that needs further development is the area of training. It is recommended that the school identifies a reading 
leader as suggested by Miskin (2016, pg. 15) to take on the role of a central person to oversee training development and 
assessment. Someone who staff can go to for help and support and who can arrange observations and in house training for all 
teaching the scheme. It is recommended that this person has been on the regional training with RWI to ensure they are 
knowledgeable to aid others in the policies and procedures. This would need to be approved by management within the setting. 
The main outcome from the research was that this scheme of teaching phonics is being successfully taught within the setting 
and that staff mostly feel comfortable with teaching it and using the resources provided. With the addition of receiving regular 
training and the chance to observe others this will increase staff professional development and also their positivity towards the 
scheme. This recommendation has already been fulfilled since my assignment was carried out as nursery staff and all TA’s 
teaching in reception/Year 1 have now attended the training. The children who did not pass the Phonics Screening Check this 
year will need to have access to the program to aid them to pass the phonics check in 2020. 
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Name of researcher: Nicola Turner  

Title of Research Project:  How can I improve engagement in reading at home?  

 
Stage 1 Research 

Title and type of research completed Key Findings 

Reading Rockets .org  Parent engagement a key challenge for schools.  
Research suggests involvement improves behaviour and 
attainment.  

The Guardian.com  Motivation to read decreases with age.  
If children don’t enjoy reading when they are young, then they 
are unlikely to when they are older.  

Assets.publishing.service.gov.uk 
 

Schools should prioritise interventions to support parental 
engagement.  

  

 
Stage 2 Action   

What did you do? 

 Implementation of a reading project called ‘Rocket into Reading’ Children were awarded 1 reading dojo and a sticker for 
their bookmark, each time they read. They received a certificate every time they reached the next 20 dojos and moved their 
astronaut up the rocket to each planet. I ensured that we published successes on Class Dojo too.  

What did you find out? 

 That the children were highly motivated by the class dojo points and also by collecting stickers and certificates. Class Dojo 
was instrumental in its success as it allowed for regular communication and reminders to parents.  

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 I feel I have become much more organised as I have had to ensure points were consistently updated and certificates were 
issued.  

 

What has been the impact on pupils? (With evidence) 

 We have gained the highest reading results with 86% reaching age related expectations. This was an increase of around 10% 
on the previous year.  

 Children seemed to be much more motivated to read. This has been shown through the increased amount of diary 
comments with many reading 5-7 times per week.  

 
Stage 4 Recommendations 

 I strongly believe that a project such as this should be rolled out into year 1 and 2 as these are the crucial years for ensuring 
our children become fluent readers who enjoy reading. 
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Name of researcher: Claire Whittaker 

Title of Research Project: How can we encourage children to work collaboratively with each other? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

The Learning Powered School. By G Claxton, M Chambers, G 
Powell, B Lucas. 

Provide opportunities to use collaboration and reflect upon 
working with others.. 

Building bridges between cooperative and collaborative 
learning. By R Matthews, J Cooper, N Davidson and P Hawkins.  

Provide specific roles within the groups.  

Thinking through primary teaching by S Higgins Support classification skills as well as inference, deduction and 
hypothesising in small groups.  

BLP resources – Section 4 Collaboration Reciprocal reading for the older children to encourage roles 
within a group.  
Use “Think, pair, share” 

 
Stage 2 Action   

What did you do? 

 Developed “Think, Pair, Share” and planned lots of group activities and used group roles. 

 BLP activities from the activity bank were delivered.  

What did you find out? 

 Think, pair, share was developed throughout the phonics sessions and this enabled the children to develop these skills 
everyday over the year.  

 Even though talk to your partner was used daily, there are still some children who won’t share their ideas and thoughts. This 
could be due to the nature of the child – naturally quiet / shy. Or their partner – naturally confident and willing to share. 
Strategies needed to overcome this.  

 Some children took on group roles with ease and were able to help support their peers. There were a group of children who 
struggled with working with others even after roles were assigned. 

 The majority of the children responded well to the activities and were good at answering questions based on collaboration.  

 When the children came into Year 1 from Reception they initially struggled with the structure of tasks and the think pair 
share, partner talk, group roles were new to a lot of the children in my class. The children needed to develop active listening 
before trying to work in a larger group. Paired talk encouraged this as well as daily phonics/reading where partner work is a 
focus.  

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 Understanding how younger children struggle to work together and that there are lots of skills needed in order to develop 
good collaboration.  

 The importance of planning in TTYP throughout most of the lessons, engaging the children with their partner and sharing 
their ideas.  

 Modelling with the children how to actively listen. TTYP, what did your partner say – to develop the listening skills.  

 Providing opportunities for the children to work with different children to encourage them to develop.  

 Provide children with roles within their groups .  

 

What has been the impact on pupils? (With evidence) 

 Most of the children understand and carry out TTYP correctly.  

 Children are completing tasks as a group with children trying to take on different roles.  

 There are still a small amount of children who struggle to work in a group. I need to investigate how to develop their skills 
and find activities to help them with their social skills.  

 
Stage 4 Recommendations 

 Speak to EYFS to see impact of Read Write inc programme. 

 Speak to EYFS to find out how they prepare their children to work collaboratively.  

 Plan in TTYP into most of the lessons.  

 Encourage children to talk to their partner for help and encouragement.  

 Use the Purple passport time to develop collaboration, group roles and active listening.  

 Plan and use the BLP collaboration resources in most lessons. 

 Praise good collaborators and celebrate collaboration with a display.  

 


