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CONTENTS PAGE 
This document celebrates the research projects completed by Learning Support Assistants at Littleton Green 
Community School between September 2018 and June 2019. It provides a very brief summary of their findings. For a 
more detailed and thorough understanding of the work undertaken, please see the author. 
 

Page Author  Area to be investigated Question to be answered 

3 C Baker 
Behaviour Management and 

Emotion Coaching 
Can emotion coaching techniques help to improve a 
child’s behaviour long-term? 

4 G Davies 
Positive Behaviour 

Intervention Strategies 
Do positive interactions help change children’s behaviour 
in a positive way? 

5 S Dodd Adult role models 
Will children, who have had reading modelled to them by 
an adult, become more confident about accessing the 
reading corner in pre-school? 

6 M Green Makaton/ sign language 
Title of Research Project: What is more beneficial to teach 
children British sign language or Makaton? 

7 R Hampson Collaboration 
Can lower ability children achieve an age related outcome 
by working with one another? 

8 N Johnson Precision Teaching 
How effective is precision teaching when used as a 
reading resource? 

9 P Kimberley 
Using Positive Behaviour 

Strategies to support Looked 
After Children 

Can Positive behaviour strategies help looked after 
children manage their behaviour at lunchtimes in school?  

10 D Knight Using positive language How does positive language improve behaviour? 

11 C Mills 
Sensory integration therapy in 

autism 
Does sensory integration therapy improve a child with 
autism concentration while sitting on the carpet? 

12 M Peaty Speech and language 
Does a child who has communication problems benefit 
from speech and language therapy delivered by an 
unqualified in speech and language teacher? 

13 L Richards Reversal of letters 
Does using the wet dry method stop a child from writing 
numbers and letters backwards? 

14 W Rogers Interventions Does Accelerated Reader produce accelerate progress? 

15 G Saunders Fine Motor skills. 
Do fine motor skills help children form shapes and letters 
correctly? 

16 J Scanlan Forest Schools 
Does participating in forest schools lead to an increase in 
self-esteem? 

17 C Teesdale Speech and language How do you develop Communication skills in the EYFS setting? 

18 J Thomas 
The impact of a child’s birth 
month on their ability and 

learning in Reception 

Is a child who is born later in the academic year (1st 
September – 31st August) at a disadvantage compared to a 
child who is born earlier in the academic year? 

19 P Trow 
Speech, Language and 
Communication (SLC) - 

Can negative behaviour of children with SLC needs be 
improved via better use of verbal feedback (VF)? 

20 A Whitehouse Role Modelling Do role-modelling activities influence children? 

21 S Whitehouse Learning in role 
Will children, who lack confidence in group activities 
become more confident if they are asked to work in role? 
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Name of researcher: Chloe Baker 

Title of Research Project: Can emotion coaching techniques help to improve a child’s behaviour long-term? 
 

 
Stage 1 Research 

Title and type of research completed Key Findings 
Emotion Coaching - A Strategy for Promoting Behavioural 

Self-regulation in Children/Young People in Schools: A Pilot 
Study by Janet Rosea, R. McGuire-Snieckusa and L. Gilberta 

There are two key components to emotion coaching: empathy 
and guidance. It involves recognising, labelling and validating 
to then guide the child to creating solutions to managing their 
emotions for the future. 

 
Emotion-Focused Family Therapy: Steps of Emotion Coaching 

Emotion coaching supports emotional development and there 
are steps to follow to support a child regulating their 
emotions. 

 
Evidence-based Classroom Behaviour Management 

Strategies by Dr Barry S. Parsonson 

To support behaviour and children’s emotions there needs to 
be consistency in the classroom between staff and pupils and 
in the routines of the class, with clear rules/expectations and 
praise both verbally and non-verbally. 

Supporting Teaching & Learning in Schools (Primary) by 
Louise Burnham and Brenda Baker 

Various strategies to deal with pupil behaviour, establishing 
rules and expectations with pupils and the rewards and 
sanctions which should be used  

 

Stage 2 Action   

What did you do? Before completing this project, I found that the targeted pupil’s behaviour was inconsistent with 
and without adult intervention in the classroom. When I completed the baseline, I observed that when adults 
intervened with the pupil’s behaviour, they were not responding well to adult attention sometimes listening and 
other times the pupil becoming uncomfortable. In some cases their behaviour did not improve after adult input. 
From this I introduced a range of emotion coaching techniques to help the pupil understand how they felt, why they 
were feeling this way and what could be done to help them manage these emotion with or without adult help.    

What did you find out? I have found that over the short period of time using emotion coaching techniques, they 
have helped the pupil open up to adults and become more confident in dealing with their emotions in the different 
situations I worked with them. Gradually they have become more aware of their behaviour in the classroom, 
thinking about what they should be doing to meet the expected behaviour in the classroom. 

 
Stage 3 Review 

As a result of this project, how has your performance improved? I can confidently plan an investigation creating a 
hypothesis and success criteria to act against and deciding on an area which would benefit pupils. I can complete in 
depth research sourcing relevant information to support myself and adapt to suit the pupil I would be working with. 
My performance has also improved in gathering evidence while completing my investigation. Completing 
observations on the pupil and keeping a regular log of emotion coaching techniques I used with the pupil thinking 
about the effects these then had on the pupil’s behaviour. 

 

What has been the impact on pupils? (With evidence) I have seen improvements in areas of the pupil’s behaviour 
where they think more about what they should be doing in the moment. They are managing their schoolwork better 
becoming less upset if there is something they are stuck on and instead asking for more help and trying to have a 
positive attitude. Finally adult intervention is less of an issue. The pupil has become more confident with staff talking 
to them and being more positive rather than thinking he was doing something wrong. 

 
Stage 4 Recommendations 

Emotion coaching is an effective tool which could be used to help certain pupils manage with their behaviour and 
confidence in the classroom. The strategies I have used, I have observed making a difference and with regular 
application could impact on the choices pupils make, as well as giving them the chance to reflect and understand the 
emotions they are or were feeling during the situation. Introducing emotion coaching techniques would also be a 
useful tool in encouraging pupils to simply go and talk to an adult or have the confidence to apply techniques taught 
to them without always needing an adult there for guidance. 
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Name of researcher: George Davies  

Title of Research Project: 
What behaviour strategies work to improve behaviour and positivity in children? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Website: 
Positive Behaviour Strategies, Bill 
Rogers. 

Different Techniques found: 
There are different strategies to use including; 
Choice, Take-up time, Partial agreement, When-then direction, Privately understood 
signals, Tactical ignoring, Redirect behaviour, Deferred Consequences.  

Website Research:  
The five ‘p’ of Positive Behaviour, 
Abigail Joachim. 

5 P’s of positive behaviour; 
Praise, Partial agreement, Positive Language, Providing a choice.  
 

Website Research: 
The effects of rewarding positive 
behaviour in children, Ministry of 
Education, Guyana.  

Rewarding positive behaviour encourages and reinforces children to repeat the same 
behaviours. A child will respond, seek the reward of the positive behaviour, and 
subside that of a negative behaviour that generates no reward.  
Rewarding positive behaviour is also known to improve an environment.  

 
Stage 2 Action   

What did you do? 

 I observed two children on several occasions to see which positive strategies worked best (from research).  

 I used the strategies throughout to see which were more compatible in the different situations and scenarios I faced.  

What did you find out?  

 I found that different techniques work to diffuse different situations.  

 One of the best techniques used throughout was choice allowing the pupil to make an informed decision from the two 
choices on offer both what the adult would like the child to do.  

 I am more aware of what strategies to use when and what difference each strategy makes to a child’s learning and which 
techniques they respond to more than others do.  

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 My performance has improved throughout as I now use the techniques regularly and try to diffuse situations calmly and 
collectively. Throughout working with these children I trialled the different techniques and it was clear to see which 
techniques are more suitable than others in the different situations.  

 I am now more aware of what makes the children calm and what strategies cause further problems to arise.  

 

What has been the impact on pupils? (With evidence)  

 The impact on the pupils is that by using the different positive strategies you get the children on-board with the use of 
praising others and tactically ignoring those who are creating.  

 It is also clear that some pupils respond to the strategies used but some pupils don’t respond to the positivity.  
Throughout I trialled the:  

 When-then direction on one child but (5/5 times) she failed to comply numerous times and continued with the 
incorrect behaviour.  

 Choice was offered as an option in most situations in 5/5 of it being used both children observed did not comply and 
continued with the undesired behaviours.  

 Redirection was given to the children (5/5 times) to change their behaviours around but they still did not respond and 
the behaviours continued.  

 Praise was used throughout the situations. Sometimes praising the other children around would cause more distress to 
one of the children (2/5 times) but 3/5 times the child would respond to this and enjoy praise from the member of 
staff.  

 Partial Agreement was offered to the child on one occasion as a strategy used and she did not respond at all due to 
being unresponsive and continuing with the undesired behaviours.  

 
Stage 4 Recommendations 

I would recommend that you observe children at break and lunchtimes to see how behaviour changes in different environments 
and note down which strategies worked at different times.  . Most of the incidents were while the children are taking part in 
classroom activities in either the classroom or practical area.  
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Name of researcher: Shelley Dodd 

Title of Research Project:  Do children who have reading modelled have a more positive relationship with books 
and reading? 

 
Stage 1 Research 

Title and type of research completed Key Findings  
http://www.readingrockets.org/article/early-literacy-policy-and-practice-
preschool-years 

The importance of early reading and the evidence that 
supports a positive exposure and the impact it can have 
on being able to read in later years. 

https://ccea.org.uk/sites/default/files/docs/curriculum/area_of_learning/la
nguage_and_literacy/fs_LL_Reading.pdf 

The impact that early reading can have on life goals. 
Reading should be seen to be an essential activity 
within a classroom environment. 

https://www.foundationyears.org.uk/files/2012/03/Development-Matters-
FINAL-PRINT-AMENDED.pdf 

The expectations of reading for EYFS. This is a 
government guide as to the expectation for the children 
within a setting. We use this in the setting. 

 
Stage 2 Action   

What did you do? 

 I had 2 groups I baselined both groups to establish how often they visited the book corner. For six weeks I 
worked with group 1, which involved sharing a book as a group at least 3 times a week.  

 Week three I recorded at the same time how often the children from both groups were using the book corner. 

 Week six recorded both groups of children again to compare if there was any impact in the results from the 
baseline. 

What did you find out? 
 
 From these results, I believe that with Adult support children accessed the book corner more and engaged with 
books. When the castle was up the children accessed the book corner to play using the resources (book and displays) 
for their play. I feel that the castle had a positive impact and encourage use of the area and through modelling, they 
may be able to learn that the book area is a place where they can explore. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 I know try to position myself in the reading corner to share a book with children, so they are not only sharing a 
story in key group but during free provision. 

 

What has been the impact on pupils? (With evidence) 

 At the start the independent accessing of the book corner Group a 3, Group B 6 at the end of the project there 
was a significant increase with group A 20 and group B 6 children. 

 
Stage 4 Recommendations 

 As part of key group to have at least a weekly session in the book corner to read a book.  

 To visit the school library fortnightly with key group. 

 Let children choose topic books for the library. 

 It is important for early years that the book corner is an engaging area that attracts the children. 
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Name of researcher: Megan Green 

Title of Research Project: What is more beneficial to teach children British sign language or Makaton? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

How is Makaton different to British sign language? 
(Google) 

Makaton is used as an aid to help children who may have 
speech and language difficulties. Whereas British sign 
language is the official language of the deaf community within 
the UK. 

British Sign language course British sign language has its own signs and variations across 
the UK. Signs may be different or slightly altered within 
different counties.  

Is Makaton effective? (google) Makaton is used as an aid because it is quick and easy to learn. 
There are signs within BSL and Makaton that are very similar if 
not the same, which may benefit a child if they then use BSL as 
they become older. As Makaton is used in popular children 
television shows it is seen by a much wider audience, which 
means many children will understand what is being 
communicated to them. 

Is British sign language used widely across the UK? British sign language is the official language used by the deaf 
community within the UK. Despite the different variations for 
some signs, it is easy to understand what is been said. 

 
Stage 2 Action   

What did you do? My aim was to firstly encourage children to use a secondary method of communication whether 
that was basic Makaton signs or using BSL. I did this by working with children who struggle communicating their 
wants and needs to staff. As this was a new to the children, they didn’t feel the most comfortable using the signs at 
first but as soon as I joined in with them, they feel more confident and were reassured. We started learning basic 
signs such as ‘drink’, ‘eat’, ‘morning’ and ‘night’. The children enjoyed using these, as they weren’t too complex and 
could be used whenever. We also used British sign language to sign-along to familiar songs such as jingle bells.  

What did you find out? It is essential to build a relationship with a child before trying to use an alternative form of 
communication, as it can feel quite isolating to the children if they are the only pupil being taught this. When 
working in a group and incorporating activities or songs there was much more engagement with the signs as they 
were being connected to familiar aspects of life. This way none of the children felt left out or ‘different’ to their 
peers. It also helped the whole class learn some signs, which can only be beneficial. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  I am much more confident engaging with pupils 
who may have speech and language difficulties due my research and my knowledge of some signs. It has also 
become easier to identify what children’s needs are even if they are struggling to express them. 

 

What has been the impact on pupils? (With evidence) The pupils have become much more engaging with activities 
that include signs. The confidence levels in some children has grown massively they now will communicate with their 
peers constantly and enjoy/understand signs that are being used by those around them. 

 
Stage 4 Recommendations 

Personally I believe that sign language course should be readily available to staff and pupils so they all have an 
understanding of basic signs. Even if teachers or support staff used basic signs during music lessons it would still 
benefit multiple children. It would also broaden pupil understanding of why signs are used and how we could help 
others by using them. 
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Name of researcher: Rachel Hampson 

Title of Research Project: 
Can Lego Therapy support children and improve collaboration in the classroom? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

BLP Collaboration Section 4  4 areas which progressively teach children to 
collaborate.  
1. Activities for sharing, listening and turn taking. 
2. Activities to introduce collaboration. 
3. Activity for different roles. 
4. Evaluating collaboration. 

Website Research: Collaborative learning: what can it do for your 
students? 
Part 1 
https://resourced.prometheanworld.com/collaborative-learning-
students/ 
Part 2 
https://resourced.prometheanworld.com/collaborative-learning-
primary-schools/  

Collaborative learning is a method of active learning that 
relies on the principle of two or more pupils coming 
together to work towards a set goal. 
Three broad categories of collaboration. 
•Collaborative learning 
•Co-operative learning 
•Competition 

Lego Therapy Research 
 

Lego Therapy Training. 
This programme gives children different roles which in 
turn has to make them collaborate with each other. This 
will build collaborative skills. 
Roles:  
Instructor 
Supplier 
Builder 
Observer (additional role) 
Designer (additional role) 

 
Stage 2 Action   

What did you do? 

 I identified 3 pupils from Year 6 and 3 pupils from Year 2 who struggle to collaborate with peers in the classroom. This was 
supported with a BOXALL profile for each child. 

 I took children for Lego Therapy sessions each week when possible to do so. Sessions are 20-25 minutes long. 

What did you find out? 

 Children responded well in Lego Therapy sessions. 

 Observations made during sessions showed that children built tolerance and learnt how to follow a structure. 

 Anxieties about learning pressures came up in discussion often in sessions. 

 When children did Lego Therapy consistently, they were able to support peers who were unsure of what to do. 

 Lego Therapy did not make an impact on pupil’s collaborative skills in the classroom. 

 Children did not improve when tested again (BOXALL profile) 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 I have a wider awareness of Lego Therapy and the benefits it has on children’s collaborative skills during sessions. 

 I have learnt that this particular programme needs to be done consistently to have an impact on collaborative skills. 

 

What has been the impact on pupils? (With evidence) 
•Lego Therapy did not make an impact on the children’s collaborative skills in the classroom. 
•I have learnt that this particular programme would need to be done consistently to have an impact on collaborative skills. 

 
Stage 4 Recommendations 

I still believe that Lego Therapy would be successful if it were carried out routinely.  
I would also consider taking observations of the children in the classroom as well as using the Boxalls to determine the pupil’s 
targets and for when I am collecting results (BOXALLS are completed by the class teacher). 
Researching alternative programmes of support for children who struggle to collaborate. Could we support a child in the 
classroom instead of taking them out of the classroom? 

https://resourced.prometheanworld.com/collaborative-learning-students/
https://resourced.prometheanworld.com/collaborative-learning-students/
https://resourced.prometheanworld.com/collaborative-learning-primary-schools/
https://resourced.prometheanworld.com/collaborative-learning-primary-schools/
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Name of researcher: Nicola Johnson 

Title of Research Project: 
How effective is precision teaching when used as a reading resource? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Research about precision teaching 
https://shareweb.kent.gov.uk/Documents 
/KELSI/Specialist%20Children%20Services 
/Educational%20Psychology/PTL%20handbook.pdf 

Many people view precision teaching as the most 
effective strategy to be used to ensure high levels 
of fluency and accuracy within reading. 

Research about the effectiveness of precision teaching. 
http://www.dyslexiaoutreach.co.uk/wp-
content/uploads/2018/01/Precision-teaching-pack-for-
reading-spelling.pdf 

Precision teaching allows children to succeed in 
what they are learning before they move on. They 
believe that it boosts children’s confidence and 
self-esteem and therefore improves their leaning. 

 
Stage 2 Action   

What did you do? 

 I completed a baseline assessment on two groups of children with mixed, lower ability in reading. 

 I completed precision teaching sessions with one group of children on their year group’s common exception 
words. 

What did you find out?  

 I found that the children responded well to precision teaching and I noticed a great amount in confidence in all 
the children involved.  

 Both groups of children made a significant improvement in their reading but there was a higher impact on those 
that had participated in precision teaching. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 I now plan to use precision teaching as a form of intervention with children who I believe will not only benefit 
from its physical impact on reading etc., but also benefit from the self-esteem and confidence building aspect. 

 

What has been the impact on pupils? (With evidence)  

 Based on the baseline assessment child a made progress of 9, child D of 10 and child E made 13. The precision 
teaching itself only lasted for a few months and was not always consistent so to see this kind of progress shows 
what positive effect it had on the children. One parent expressed how she had noticed a significant 
improvement not only with her child’s reading but also his willingness to read since he had been reading with me 
which shows the impact that it has had on that particular child’s confidence. 

 
Stage 4 Recommendations 

I would recommend that precision teaching be considered for an intervention tool to help boost children’s reading 
retention of common words and also to build confidence with readers who are a little reluctant. 
 I would also recommend further research and trial on precision teaching on a larger group of children in different 
year groups to see its true effectiveness as this project only lasted for a short amount of time and I believe with 
more proof it may be used more frequently across the school. 

 
 
 
 
 
 
 
 
 

https://shareweb.kent.gov.uk/Documents
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Name of researcher: Paula Kimberley 

Title of Research Project:  Which of the positive behaviour strategies are most effective at helping a looked after 
child maintain good behaviour at lunchtime? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

TES, Rick Dahlgren’s , www, the guardian .com/ teacher 
network, IPC brookes.ac.uk 

You need to use different strategies to promote positive 
behaviour.  

Book Positive Behaviour  Management in Primary 
Schools An Essential Guide 

Give two choices to the child to allow them to think they 
are in control, but it’s really what you want them to do. 
For example:   I would like you to come with me now or 
in a minute when you are ready. 

 Ignore negative behaviour and praise the positives when 
you spot it such as when children are moving around 
school. Praise the ones who are moving around 
correctly. 

 Use Re-direction. For example if children are having an 
argument ask one of the children to come with you to 
help. 

 
Stage 2 Action   

What did you do? 

 I observed adults interaction with looked after children at lunchtime to help the child/children maintain good 
behaviour by them using the Positive Behaviour Strategies.  

What did you find out?  

 I found out that adults needed to be consistent for the child/children to respond and that redirection worked 
best with these children.  

 I have also found out that Positive Behaviour Strategies need to be used with all children not just looked after 
children.  

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 I understand that not every Positive Behaviour Strategy will work for the every children. Different ones need to 
be used for different children and in different situations. 

 All children will respond differently to different strategies, and it may take several attempts for this to happen. 

 

What has been the impact on pupils? (With evidence)  

 Children are continuing to maintain good behaviour at lunchtime. 

 
Stage 4 Recommendations 

 For all staff to continue using Positive Behaviour Strategies with all children.  

 For all staff to be consistent with this. To support this, effective strategies must be communicated to all staff 
regularly. 

 For all adults must have update and refreshers on using Positive Behaviour once a block. 
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Name of researcher: Dean Knight 

Title of Research Project: How does an adult only using positive language contribute towards improving a child’s 
behaviour? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Website article author Abigail Joachim– Five P’s of 
positive behaviour 

Pupils respond more effectively when the teacher 
applied positive language to her skillset. Children were 
much more responsive to instructions and questions. 

 They were 5 strategies used to try to enforce positive 
behaviour, providing choice, praise, partial agreement, 
and positive language and posing feedback. 

 
Stage 2 Action   

What did you do?   
I used a key to monitor what techniques I had used when interacting with the children and what response I had from 
the children in each exact situation. I would use my findings to conclude whether I thought the techniques had a 
significant impact on the children’s behaviour. 

What did you find out? 
Their response was more dependent on how they were feeling as opposed to me using positive language. 
Sometimes it would help to deflate a situation but if a child was in a negative mind-set then this would be difficult to 
do.  

 
Stage 3 Review 

As a result of this project, how has your performance improved?  
I am more aware of positive language techniques and how to implement them. I feel more confident when trying to 
deflate an incident as I now have a range of techniques that I can use in my practice. 

 

What has been the impact on pupils? (With evidence) 
Although I did not find during my research that the overall behaviour of the children had improved, I had learned 
that the children did respond well to being offered choices. They liked to have some control in the situation, and 
they would choose the choice that they knew would be the best one. For example, “Would you like to stay here in 
class or calm down and have some time to play outside?”  

 
Stage 4 Recommendations 

In future some possible recommendations could be that I could compare my findings after trialling the same 
techniques with a younger year group as opposed to year 6. I believe that they could potentially be more responsive 
to techniques such as praise and using positive language. Another recommendation could be that I try to incorporate 
team activities where children work and listen to one other to develop positive behaviour skills. 
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Name of researcher: Caitlin Mills  

Title of Research Project: Does sensory integration therapy improve a child with autism concentration while sitting 
on the carpet? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Study Finds Sensory Integration Therapy Benefits 
Children with Autism (Dec, 3rd 2013) 

Sensory integration improves daily function. 
 

Sensory integration therapy 
(google) 

There are different kinds of sensory integration 
difficulties with children with autism.  

 Hypersensitive  

 Hyposensitive  

 Motor planning  

 Poor posture 

 
Stage 2 Action   

What did you do?  

 I completed sensory activities with a child with autism once a week. These activities included, water, gloop, 
flour, playdoh and paper.  

 The activities lasted about 30 minutes during the morning, usually when reading was taking placed.   

What did you find out? 

 I found out that the pupils concentration levels increased by 20 minutes after completing some sensory 
activities for 30 minutes per week for 13 weeks.  

 At the start of the project, the child was unable to sit on the carpet for more than 10 seconds. At the end of 
the project he was able to sit for 20 minutes. This is an increase of 20 minutes in the time he could 
concentrate while sitting on the carpet. 

 
Stage 3 Review 

Because of this project, how has your performance improved?  

 I have been able to take a piece of work, analyse it and relate it to children. Then I was able to plan and carry out 
an experiment and record my key finding down for others to see.  

 

What has been the impact on pupils? (With evidence) 

 The child’s concentration levels have improved and they are able to concentrate for longer however, they are 
few anomalies in the evidence.   

 After carrying out my project I have found that doing 30 minutes of sensory integration per week for 13 weeks 
has increased the child concentration for sitting on the carpet by 20 minutes.  

 On the 28/11/18 the child was unable to sit on the carpet for 1 minute. On the 11/04/19 the child was able to sit 
on the carpet for 20 minutes.  

 

 
Stage 4 Recommendations 
 

This project needs to be trialled further before being put in place. When completing the project again, some changes 
need to be made. The sensory activity needs to take place at the same time on the same day. It also must take place 
during the same lesson. I think that the child’s levels of concentration should be measured both before the activity 
and after the activity to see the difference.    
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Name of researcher: Margaret Peaty 

Title of Research Project: Does a child who has communication problems benefit from speech and language therapy 
delivered by an unqualified in speech and language teacher? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Positive and intensive intervention   

Speech and Language  Up to date S&L school plan provided by S&L. 

Makaton cards  Mr Tumble simple Makaton signs. 

Communication cake  Given by Speech and Language therapist and explained 
what it means and how to implement its structure. 

 
Stage 2 Action   

What did you do? I let the child get used to my presence, which eventually allowed me to build a relationship with 
the child.  I followed speech and language guidelines set out by a professional where possible and adapted some of 
their guidelines to suit the child.  
 

What did you find out? I found that an unqualified adult could successfully deliver speech and language instructions 
and its activities with positive results.  
 

 
Stage 3 Review 

As a result of this project, how has your performance improved? I now have the knowledge of the importance of 
speech and language and the impact it makes on the child’s development. I also found that I enjoyed building a 
relationship with the child and giving praise for the positive milestones they hit. Seeing the positive effect a one to 
one can have on their development was rewarding.  
 

 

What has been the impact on pupils? (With evidence) The child now has more words in his vocabulary, is able to 
communicate their wants, and needs better. There is slightly less aggression now the child is able to communicate 
more.  

 
Stage 4 Recommendations 

I recommend that one adult delivers speech and language to the child and is able to spend time getting to know the 
child and their background.  
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Name of researcher: Lynn Richards 

Title of Research Project: dyslexia / Backward Writing 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Reversing letters and reasons why Letter and word reversal have become strongly associated with dyslexia.it is 
important to find out why children reverse their writing and to inform parents 
with the best information as possible. This does not mean a child is dyslexic as it 
is also known as Mirror Image.  

Writing by Kate Kelly Kate Kelly writes about it not being unusual for children to reverse their writing. 
This usually happens before the age of 7.If this continues it could be a learning or 
attention issue in the future. 

Writing by Mariano Sigma A child may reverse letters due to poor memory skills, this can also be a visual 
processing issue (trouble identifying how images are different).  

Is there proof that reversing letters is the 
same as being Dyslexic? 

There is no evidence to prove that children with Dyslexic see their letters 
backwards, so it doesn’t prove that reversing letters is a form of Dyslexia. 

 

Stage 2 Action   

What did you do? 

 The point of doing this project was to prove that children, with practice can change their habits in their writing. I 
did this by first seeing how three of our class children formed certain letters e.g. b, d, p these are common 
letters to reverse, mainly as they are nearly the same shape but opposite ways. 

 We started by looking at these letters and practising how they wrote them. 

 Next, we tried the wet, dry method using chalk and chalk boards. This we practised a couple days a week and 
tried to apply it in their writing. You can also use other methods such as glitter, play dough, shaving foam.  

 When writing was checked, if the letters were reversed we would go over the process again on boards.   

What did you find out? 

 I found working with children on a one to one basis enables them to try and correct their letters without any 
pressure of feeling as if they can’t do it. This saves a negative attitude towards their writing skill while their peers 
around them are not struggling so much. 

 It is better to spend more time on one set of letters before introducing another as this can lead to confusion. As 
fine motor skills develop forming letters become easier in time. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  
I have found children who can form letters correctly and know their sounds can not only put this into their writing 
but can also use it in their reading. They have also enjoyed trying out a new way of writing their letters as they have 
probably not done this since Pre -school or nursery. I have also become more knowledgeable about letter reversal as 
I was always sure it was a form of dyslexia, also it has given me chance to research something that has always been 
of interest as to why this happens.   

 

What has been the impact on pupils? (With evidence) 

 The children have enjoyed writing and reading more as they are no longer afraid of getting letters wrong way. 
The children I have worked alongside will now help their peers with work.  

 
Stage 4 Recommendations 

I feel as if the next step forward is to introduce this on the children’s Individual lesson plans, IEPs as a weekly activity 
or 3 days a week if time is available. Teachers could display the reversal cue cards around the board in class so 
children have this visual at all times. If children still get confused: Teachers could write by each letter a rhyme or 
something similar to remind the children and continue with the one to one support.   
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Name of researcher: Wendy Rogers 

Title of Research Project: Does Better Reading produce accelerated progress? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Better Reading Programme. While following the Better Reading Programme. I have 
been able to set up a project, collect data and make 
assessments on children’s progress. I found that the four 
children on the programme had made more progress 
than four who were not. 

 
Stage 2 Action   

What did you do? 
 I worked with four yr2 children individually. Each child had a fifteen minute session three times a week. This was 
carried on for 10 weeks. Each child had three books. We would read a few pages from each book each session. Then 
I would question them about what they had been reading. We would change one the books each week. 
 

What did you find out? 
 The children were tested on Nara reading test and Salford reading test. This was done before they started. Then 
again after 10 weeks. The results were compared to four children who were not on the programme.  
 

 
Stage 3 Review 

As a result of this project, how has your performance improved? I have been able to set up a project and keep a 
record of a child’s progress and collect data.  
 

 

What has been the impact on pupils?  
Child 1. Made a 9 month reading age progress in 10 weeks. 
Child 2. Made a 6 month reading age progress in 10 weeks. 
Child 3. Made a 2 month reading age progress in 10 weeks.  
Child 4. Moved school before the programme finished.  
These children have been more confident with their reading. They have also all made some progress. 

 
Stag 4 Recommendations 

 To be able to carry on another 10 weeks with the children. To improve their reading skill more. 

 For the Interventions to be more consistent Because Learning support Assistants keep getting called away 
from their duties to cover staff that may be off sick or other jobs around school. This reflects on the child’s 
learning. 
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Name of researcher: Gina Saunders 

Title of Research Project: Fine Motor skills. Do fine motor skills help children form shapes and letters correctly? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

The little book of fine motor skills : Little Books with Big 
Ideas  
 
Sally Featherstone 

From my findings I have found numerous ways of 
improving fine motor skills with my key group in pre-
school. Activities are as follows:  

 Large tweezers, moving beads from pot to pot. 

 Threading pasta onto straws.  

 Threading beads onto laces.  

 Dropping pom-poms through different sized 
tubes.  

 Clipping pegs onto items – this can also touch 
on different developmental areas.  

 Creating shapes out of play doh.  

 Putting money into a money box.  

 Spooning marbles.  

 Scissor work.  

 Tracing letters with paint and water.  

 
Stage 2 Action   

What did you do?  

What did you find out? 
 From the experiment I discovered that the children need access to more activities involving fine motor skills in order 
to help them to understand how to use everyday item such as pens, pencil, and scissors act. This experiment was 
successful because the children learnt how to hold some everyday items. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  As a result of this project I know how to embed 
fine motor skills into enjoyable activities which they can now use on an everyday basis.  

 

What has been the impact on pupils? (With evidence)  
The impact on the children is that they can use their knowledge and ability to perform fine motor skills in their 
everyday lives. E.g. buttoning up their own clothing, cleaning their own teeth and using cutlery correctly. 

 
 
 
 
 
 
 
 
 
 
 
 

 
Stage 4 Recommendations 

I would recommend using fun activities in order to improve their fine motor skills. I recommend using various 
activities for example, threading, and Playdoh and shaving foam. It enables them to not only learn but to have fun 
whilst doing so. 
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Name of researcher: Jane Scanlan 

Title of Research Project: Does participating in forest schools lead to an increase in self-esteem?  

 
Stage 1 Research 

Title and type of research completed Key Findings 

The University of Edinburgh  
Forest school project by Sam Bain 

Pupils gained critical thinking in a wide range of 
Areas: demonstrate links between outdoor learning and 
sustainable life choices. 

www-jca-adventure.co.uk Children that were engaged in outdoor learning 
experiences became more aware and confident in 
regards to personal and social developments in their 
lives.  

 
Stage 2 Action   

What did you do? My target was to offer unique experiences using the environment of woodland, forest and school 
surroundings as an alternative (outdoor) classroom. This was achieved by exposing children to different experiences, 
collaborating, problem solving and being resilient. After discussions with teachers it was agreed that these children 
enjoyed being outdoor and thrived on the learning opportunities provided by forest school who would typically not 
do so well inside the classroom. 

What did you find out? It is key that children have space, time and freedom to demonstrate being independent. 
Keeping them engaged in a variety of activities whilst communicating with each other and learning about the natural 
surroundings and respect for the environment. 

 
Stage 3 Review 

As a result of this project, how has your performance improved? I feel inspired, confident and enthusiastic to 
continue with a positive approach and share experiences with more children and continue to share good practise 
with other staff.  

 

What has been the impact on pupils? (With evidence) Pupils have shown the ability to persevere and complete 
tasks outside and during lessons (indoors). They seem more relaxed and are able to cope better with everyday 
emotions. 

 
Stage 4 Recommendations 

On completion of this project I intend to continue to encourage other staff members to ‘have a go’ and incorporate 
more outdoor learning. Since completing this, I have recommended a new section in the library (Forest schools). 
Personally I feel this will benefit pupils as well as staff to embrace new and interesting challenges that can build on 
self-esteem ensuring positivity throughout school life. 
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Name of researcher: Corinne Teesdale 

Title of Research Project: How do you develop Communication skills in the EYFS setting? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Article in teacher early years online website. Found that creating environments for children to talk to 
an adult helps them boost their communication skills. 
 

Article in the school run online website . This article suggested different forms of establishing an 
environment for communication. 

 
Stage 2 Action   

What did you do? 

 I presented a calm environment where the child could boost their communication skills without distraction.  I 
initiated conversations with a topic suited to the individual child and then noted the time the child spent in 
conversation. 

What did you find out? 

 I found that with regular interactions and an environment suited for conversation without distractions 
substantially boosted the child’s confidence and subsequently increased the time spent in conversation resulting 
in better communication skills. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 Completing this research and project I have communicated effectively to build relationships and applied new 
knowledge and skills to provide a high quality of care and support in the classroom. 

 

What has been the impact on pupils? (With evidence) 

 Pupils showed an increased length of time in conversation this project started with no children initiating 
conversation and due to creating an environment this substantially increased, see results: 

Week 1;  
Child One - 0 seconds 
Child Two - 0 seconds 
Child three – 0 seconds 
Week 2: 
Child One - 46 seconds 
Child Two - 36 seconds 
Child three – 55 seconds 
Week 3: 
Child One – 1 minute 20 seconds 
Child Two - 55 seconds 
Child three – 1.09 seconds. 

 
Stage 4 Recommendations 

This research project was based on allowing a good space and time to allow the child to communicate without 
disruption I also “modelled” good listening.  In having this one to one contact I believe that this could be counted as 
an intervention technique for those struggling with speech and language development.  I recommend allowing this 
time and space to communicate, this allows children to develop their communication skills.  I also recommend that 
this is combined with other forms of communication such as Makaton or British Sign Language especially within early 
years allowing children who are struggling with speech and language development to develop other skills in 
communicating.  I also recommend that weekly all children are given time and space without distraction to simply 
talk to an adult in the classroom in order to boost their confidence. 
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Name of researcher: Josh Thomas 

Title of Research Project: Attainment levels of children in Reception based upon their date of birth in relation to 
the academic year (1st September – 31st August). 

 
Stage 1 Research 

Title and type of research completed Key Findings 

How does birth month affect your child's future? (The 
Guardian Data blog) 

‘Children born in August were 20% less likely than their 
classmates born 11 months earlier to go to Russell Group 
universities’ (top flight universities like Oxford and 
Cambridge). They were ‘more likely to study vocational 
courses instead’. 

Summer-born pupils: What’s the evidence? (Head 
teacher Update Article) 

‘Research has found large differences in test scores 
between autumn-born and summer-born pupils in 
attainment at school… The artificial advantage given to 
autumn-born pupils in tests of educational attainment 
can have an impact on their wellbeing at school, and 
matters for pupils’ later outcomes’. 

Month of Birth and Education - Schools Analysis and 
Research Division (Government Report) 

‘Children born in August are the youngest within each 
school year group, and have lower average attainment 
than their elder peers throughout schooling’ 

 
Stage 2 Action   

What did you do? 
I began by using phonics data from my class teacher to check if my hypothesis was correct. I then created a separate 
data sheet where I had split the data to show the 7 oldest children and the 7 youngest children’s phonics screening 
results. I did this for 3 separate data periods – November 2018, March 2019 and May 2019.   

What did you find out? 
I found out that in each set of phonics screening data the 7 youngest children consistently had at least 3 times as 
many gaps compared to the 7 oldest children. Whilst the younger children had made considerable progress over the 
course of the year, some of these children were still far behind their elder peers. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  
I have gained a better understanding of the potential disadvantages that children can face simply for being born later 
in the academic year. I am more aware of the attainment of these children (in particular the younger ones) and more 
aware of how I can help to bridge the gap for these children. 

 

What has been the impact on pupils? (With evidence) 
Younger children will hopefully be identified and supported with their learning at the earliest opportunity so that 
they do not fall too far behind their elder peers. As this project was based on attainment in Reception my evidence 
to support this will need to be acquired at the start of the 2019-2020 academic year. 

 
Stage 4 Recommendations 

Based on my findings, I believe that for the next academic year the younger children in the class should be placed in 
additional intervention groups at the start of the academic year (before they have been base-lined) to help bridge 
gaps in their knowledge compared to the elder children in the class. In particular, they should be given booster 
sessions on the recognition and understanding of the phonics sounds that they are being taught in class so that they 
are secure with each sound and are ready to begin blending CVC words at the earliest opportunity. 
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Name of researcher: Petra Trow 

Title of Research Project: Speech, Language and Communication (SLC) - Can negative behaviour of children with SLC 
needs be improved via better use of verbal feedback (VF)? 
 
Stage 1 Research 

Title and type of research completed Key Findings 

‘What works’, ‘Don’t get me wrong’ and ‘Universally speaking’ 
documents. 
‘The Speech and language communication framework’ (SLCF) 
 (all authored by ‘The Communication Trust’) 

Recognising signs of potential SLC needs. 
How to support certain SLC needs better. Home-School Partnership: 
How behaviour can be improved via certain SLC (homework) 
strategies. 
How to use the SLCF to evidence good practice. 

Online: ‘An introduction to SLC’ course (by ‘The Communication 
Trust’) 

SLC skills are vital in a child’s development. 

Sec-Ed (Secondary Education) - Links between language ability and 
behaviour (by Dr. Zoe Owen) 

Learning to talk and understand others is one of the most complex 
skills.  
The benefits of early intervention: “For many children focus is on 
behaviour management, when a more effective response may be 
intervention aimed at supporting language and communication 
ability.” 

 

Stage 2 Action   

What did you do? I tried to improve negative behaviour, from children with SLC needs, via clear and suitable VF and 
improved the (consistent) use of VF from staff to pupils. 

What did you find out? It’s essential to have time to communicate with the children about their behaviour and give 
VF suitable for their age and ability. Before the project, negative behaviour of certain S&L children was a daily 
occurrence, especially when there was a high number of children in class. Early intervention could have prevented 
some negative behaviour and adults in the setting tried to give feedback according to their knowledge. The feedback 
given was not always clear or suitable for children’s ability. Some ways of use of VF (or modelling, giving of 
instructions) needed to be improved. After improving the use of VF, suitable for the children’s ability, incidents 
became less. I have measured the number of incidents via a before and after tally. The children in question (both 
with S&L needs. 1 of them diagnosed by the end of the project) had 2-3 negative behaviour report filed per session 
attended. Now there are 1 to 2 per week. 

 
Stage 3 Review 

As a result of this project, how has your performance improved? I make more time to communicate with children 
about their behaviour. Most importantly, I am more aware of and how to use guidelines mentioned in the 
communication trust document ‘Universally Speaking’ or the ‘SLC framework’. I remind others of the correct use of 
VF and use it consistently.  
Pre-School aged children love being praised, make adults proud and learn from our and other’s actions. We can use 
that to our benefit.           

 

What has been the impact on pupils? (With evidence)  
Evidence of less incidents (tally) show that the correct use of VF and taking time to talk to the children is imperative, 
especially in the younger age range. Their understanding is still developing, no matter if any S&L needs exist or not. 
Children seem to reflect more on what has been explained by an adult post incident. Early intervention has had a 
positive impact too.  When incidents occurred, the children continuously have been willing to apologise via words or 
actions (such as a hug). The original tally figures of ‘not willing to apologise’ vs. ‘willing to apologise’ has changed 
positively from 1 ‘willing to’ per 6 incidents (beginning of project) to all 2, latest, incidents apologised for. 

 
Stage 4 Recommendations 

 Staff training in correct and consistent use of VF/Instructions in all Early Years classes. 

 ‘Universally Speaking’ document and the ‘SLCF framework’ could be used as a training tool. 

 ‘Early Years Talk Homework’ document can be used for Pre-School (and Nursery) parents and added on the 
school’s website (agreed by L.S. and to be added by G.D.) 

 ‘No Pens Day Wednesday’ could be introduced in classes to promote communication skills. 
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Name of researcher:  Ann Whitehouse 

Title of Research Project:   Do role-modelling activities influence children? 

 
Stage 1 Research 

Title and type of research completed Key Findings 

Role –modelling.  
Do role-modelling activities influence children? 

All the children are really eager to have a go and enjoy 
working with shapes. This makes it easier for them to 
work with. 

 
Stage 2 Action   

What did you do? 
I asked children to identify different shapes being square, triangle and circle. These were used to make a rocket by 
putting them onto a drawn template. 

What did you find out? 

 Some children didn’t use all the shapes in the correct places at first especially the younger children. The older 
children were able to grasp the task much quicker than the younger children.  

 All of the children were very eager to have a go at the task as they really enjoy working with shapes and like 
making things from them. 

 
Stage 3 Review 

As a result of this project, how has your performance improved?  

 I am more confident working with the children and enjoyed being able to model the task.  

 When a task is modelled the children are more confident in following instructions. 

 They enjoy using shapes and colours that thy can identify with. 

 

What has been the impact on pupils? (With evidence) 

 After role-modelling the task I think the children found it easier to grasp and get less distracted. 

 They are more confident when shown how to do a task and with encouragement are more eager to have a go. 

 At the start the younger children needed more encouragement but over time are more confident to do the task. 

 Older children needed to be shown less and grasped the task quicker. 

 Younger children needed more time spent with them and more guidance to do the task as they didn’t always 
complete the pattern as shown. Sometimes doing it slightly different or missing shapes out. Over time they were 
able to grasp the task and complete it as shown. 

 
Stage 4 Recommendations 

 Make sure children understand what is asked of them.  

 Give them time and guidance to follow instructions. 

 Model the activity explaining as you go along what you would like the children to do. 

 Try not to have any distractions from other sources and get everything ready beforehand. 
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Name of researcher: Sarah Whitehouse 

Title of Research Project: Does making children work in role improve their collaboration skills? 

 
Stage 1 Research 
 

Title and type of 
research completed 

Key Findings 

What is the definition 
of collaboration? 
 

Collaborative learning is an educational approach to teaching and learning that involves 
groups of students working together to solve a problem, complete a task, or create a 
product. ... Learning flourishes in a social environment where conversation between 
learners takes place. 

Job role cards Job role cards Envoy, resource manager, leader, summariser, clarifier these are the roles we 
used for all the children.  
 

Collaboration and 
speaking & listening in 
primary classroom 

http://www.curee.co.uk/file/4894/download?token=nc5aysKe 
Collaboration and speaking & listening in primary classroom 

Promoting & 
managing effective 
collaboration 

Promoting and managing collaborative work 

Collaboration and 
speaking & listening in 
primary classroom 

http://www.curee.co.uk/file/4894/download?token=nc5aysKe 
Collaboration and speaking & listening in primary classroom 

 
Stage 2 Action   

What did you do?   

 I picked a group of five children, gave them all a job role, asked how they felt about that role, and made my 
baseline. I had the group again a few times and every time I gave then different job roles and asked how they felt 
at the beginning and at the end and kept a record of this.  

What did you find out? 

 That all children work well together, if they are given a job role and know exactly what the job in tales.   

 
Stage 3 Review 

As a result of this project, how has your performance improved? 

 My knowledge of collaboration as improved and now I know what to expect from children. Job roles helps 
children to understand their roles and makes them want to work in a group.  

 

What has been the impact on pupils? (With evidence) 

 The impact is the children did not like working in-group at first but once given the job role and they understood 
them they liked working in-group. Certain children liked more responsibility then other with the roles.   See 
charts.  

 
Stage 4 Recommendations 

I recommend that all children use job role cards in certain subjects because it provides them with the structure to 
express themselves in group settings. 
 

http://www.curee.co.uk/file/4894/download?token=nc5aysKe
http://www.belb.org.uk/Downloads/i_epd_promoting_and_managing_collaborative_group_work_may14.pdf
http://www.curee.co.uk/file/4894/download?token=nc5aysKe

